UDC 378.147:811.111:004.8

Myrzabayeva A.N.
Kazakh Ablaikhan University of International Relations and World Languages, English Teacher, Department of International Business.
Мырзабаева А.Н.
Казахский университет международных отношений и мировых языков имени Абылай хана, преподаватель английского языка, кафедра “Международный бизнес”.

Formation of foreign language intercultural communicative competence of future business professionals through artificial intelligence
*
Формирование иноязычной межкультурной коммуникативной компетенции будущих специалистов в сфере бизнеса с использованием искусственного интеллекта

Abstract
The article explores the pedagogical potential of artificial intelligence technologies in the formation of foreign language intercultural communicative competence of future business professionals. The structure of intercultural competence is analyzed, and methodological approaches to integrating AI tools into business foreign language education are substantiated. The advantages, risks, and didactic conditions for effective implementation are identified. It is concluded that AI contributes to personalization, authenticity, and professional orientation of language training in higher education.
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Аннотация
В статье рассматривается педагогический потенциал технологий искусственного интеллекта в формировании иноязычной межкультурной коммуникативной компетенции будущих специалистов в сфере бизнеса. Анализируется структура межкультурной компетенции и обосновываются методологические подходы к интеграции инструментов ИИ в обучение деловому иностранному языку. Выявляются преимущества, риски и дидактические условия эффективного внедрения. Делается вывод о том, что ИИ способствует персонализации, аутентичности и профессиональной направленности языковой подготовки в высшем образовании.
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Introduction
In the context of globalization, international economic integration, and digital transformation, foreign language proficiency has become an essential component of professional competence for business specialists. However, modern professional communication requires more than linguistic accuracy. It demands the ability to interact effectively with representatives of different cultural backgrounds, demonstrate cultural awareness, and apply appropriate communicative strategies in diverse professional contexts.
Therefore, the formation of foreign language intercultural communicative competence (ICC) is a priority objective of higher business education. At the same time, rapid technological development, particularly in artificial intelligence (AI), creates new opportunities for transforming educational processes. The integration of AI-driven tools into foreign language teaching opens prospects for personalized learning, adaptive feedback, and simulation of authentic intercultural situations.
This article aims to analyze theoretical foundations and pedagogical conditions for the formation of foreign language intercultural communicative competence of future business professionals through artificial intelligence technologies.
Theoretical Foundations of Intercultural Communicative Competence
The concept of communicative competence was introduced by D. Hymes [1], who emphasized that effective communication requires not only grammatical knowledge but also sociolinguistic and pragmatic awareness. Later, M. Byram [2] developed a model of intercultural communicative competence including attitudes (savoir-être), knowledge (savoirs), skills of interpreting and relating (savoir-comprendre), skills of discovery and interaction (savoir-apprendre/faire), and critical cultural awareness (savoir s’engager).
In business communication, intercultural competence involves understanding differences in negotiation styles, decision-making processes, leadership models, and business etiquette. Misinterpretation of culturally conditioned communicative behavior may lead to conflicts, loss of contracts, or reputational damage. Thus, intercultural training is not an optional addition but a fundamental component of professional education.
The structure of foreign language intercultural communicative competence of future business professionals may include:
1. Linguistic competence – knowledge of vocabulary, grammar, and professional terminology.
2. Sociolinguistic competence – ability to choose appropriate language forms according to context.
3. Pragmatic competence – mastery of communicative strategies in negotiations, presentations, and correspondence.
4. Intercultural competence – awareness of cultural norms, values, and behavioral patterns in international business.
5. Strategic competence – ability to overcome communication breakdowns.
Traditional teaching methods, although effective to some extent, often lack authentic intercultural interaction and real-time adaptation to students’ needs. This limitation necessitates innovative solutions.
Artificial Intelligence in Foreign Language Education
Artificial intelligence refers to computational systems capable of performing tasks that typically require human intelligence, including language processing, pattern recognition, and adaptive decision-making [3]. In education, AI technologies are implemented in the form of:
· intelligent tutoring systems;
· adaptive learning platforms;
· automated speech recognition tools;
· chatbots and conversational agents;
· data-driven analytics systems.
In foreign language teaching, AI enables immediate corrective feedback, pronunciation analysis, vocabulary expansion recommendations, and individualized learning trajectories. For business-oriented language training, AI tools can simulate negotiations, intercultural meetings, and conflict-resolution scenarios.
One of the most significant advantages of AI is personalization. Students differ in cognitive styles, language proficiency levels, and intercultural sensitivity. AI systems analyze performance data and adapt tasks accordingly, ensuring optimal difficulty and progression.
Pedagogical Potential of AI in Forming Intercultural Competence
1. Simulation of Authentic Business Contexts
AI-powered virtual environments can recreate realistic business situations such as contract negotiations, product presentations, or cross-cultural team meetings. Students engage in role-play interactions with intelligent agents that respond dynamically to their communicative behavior.
Such simulations allow learners to:
· practice professional vocabulary in context;
· experiment with communicative strategies;
· observe consequences of culturally inappropriate behavior;
· develop decision-making skills in international settings.
2. Development of Intercultural Awareness
AI systems can integrate databases of cultural norms and communication styles from various countries. Through scenario-based learning, students compare direct and indirect communication patterns, high-context and low-context cultures, hierarchical and egalitarian organizational models [4].
By analyzing interaction outcomes, learners develop critical cultural awareness and reflective thinking, which are central elements of intercultural competence [5].
3. Immediate Feedback and Error Analysis
Unlike traditional classroom settings where feedback may be delayed, AI tools provide instant evaluation of lexical choice, grammar accuracy, pronunciation, and pragmatic appropriateness. This accelerates learning and helps students correct mistakes before they become fossilized.
Moreover, AI can identify patterns of recurring errors and recommend targeted exercises, enhancing efficiency and motivation.
4. Enhancement of Autonomous Learning
Autonomy is crucial for lifelong professional development. AI-based platforms support self-paced learning and continuous assessment. Future business professionals can practice business correspondence, presentation skills, or negotiation dialogues outside classroom hours, receiving objective feedback.
Methodological Conditions for Effective Implementation
Despite its potential, the use of artificial intelligence in education requires careful pedagogical design. The following conditions are essential:
1. Integration into curriculum goals. AI tools must correspond to learning outcomes and professional standards.
2. Teacher mediation. The instructor remains a facilitator who guides reflection, contextualizes intercultural issues, and ensures ethical use of technology.
3. Balanced approach. AI should complement, not replace, human interaction. Real communication with peers and instructors remains indispensable.
4. Digital literacy development. Both teachers and students need training to use AI tools effectively and critically.
5. Ethical considerations. Issues of data privacy, academic integrity, and algorithmic bias must be addressed.
Without methodological support, technological innovation may lead to superficial learning or overreliance on automated solutions.
Advantages and Potential Risks
Advantages:
· personalization of learning trajectories;
· authenticity of communicative scenarios;
· increased motivation and engagement;
· objective and continuous assessment;
· development of digital competence.
Potential Risks:
· reduction of live interpersonal interaction;
· dependency on automated feedback;
· possible inaccuracies in AI-generated content;
· ethical and privacy concerns.
Therefore, a balanced and pedagogically grounded integration strategy is required.
Discussion
The integration of artificial intelligence into foreign language education reflects broader trends in digital transformation of higher education. For business professionals, whose careers will unfold in technologically advanced environments, the combination of intercultural competence and digital literacy becomes especially relevant.
AI-driven learning environments foster experiential learning, allowing students to experiment with communicative strategies in low-risk conditions. They can analyze intercultural misunderstandings and adjust behavior accordingly. This experiential dimension significantly enhances the formation of professional identity.
However, intercultural competence is deeply connected with empathy, emotional intelligence, and ethical reflection. These qualities cannot be fully automated. Consequently, the role of the teacher shifts from information provider to mentor and moderator of intercultural dialogue.
Future research should focus on empirical evaluation of AI-based methodologies, comparative studies of traditional and AI-supported instruction, and development of assessment criteria for intercultural communicative competence in digital contexts.
Conclusion
The formation of foreign language intercultural communicative competence of future business professionals is a strategic objective of modern higher education. Artificial intelligence technologies provide powerful tools for enhancing personalization, authenticity, and professional orientation of language training.
When methodologically grounded and ethically implemented, AI contributes to the development of linguistic proficiency, intercultural awareness, strategic communication skills, and learner autonomy. Nevertheless, technology cannot replace human interaction and pedagogical guidance.
A balanced integration of artificial intelligence into business foreign language education ensures improved quality of professional training and prepares graduates for effective participation in the global economic environment.
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