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Педагогические условия формирования профессионально ориентированной компетенции
*
Pedagogical conditions for developing professionally oriented competence

Аннотация
В статье обосновываются педагогические условия формирования профессионально ориентированной компетенции студентов в высшем образовании. Профессионально ориентированная компетентность рассматривается как интегративное качество, отражающее готовность применять предметные знания и умения в реальных профессиональных ситуациях. На основе анализа научных источников и педагогической практики выделен комплекс взаимосвязанных условий: практико-ориентированное содержание профессионально направленных дисциплин, использование технологий проблемного и проектного обучения, интеграция цифровых и электронных образовательных инструментов, создание интерактивной образовательной среды, а также целенаправленное развитие мотивации и рефлексии студентов. Данные условия представлены как целостная система, обеспечивающая поэтапное формирование профессионально ориентированной компетенции будущих специалистов.
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Abstract
The article substantiates pedagogical conditions for developing students’ professionally oriented competence in higher education. It interprets professionally oriented competence as an integrative quality that reflects readiness to use subject knowledge and skills in real professional situations. Based on analysis of scientific sources and teaching practice, a set of interrelated conditions is identified: practice oriented content of professionally oriented disciplines, use of problem and project based learning technologies, integration of digital and e learning tools, creation of an interactive learning environment, and purposeful development of students’ motivation and reflection. These conditions are presented as a holistic system that ensures the gradual formation of professionally oriented competence in future specialists.
Key words: professionally oriented competence, pedagogical conditions, higher education, problem based learning, professionally oriented disciplines.

Modern higher education increasingly focuses on preparing graduates who can effectively perform professional tasks in complex and changing contexts. In this regard, the development of professionally oriented competence becomes a key goal of training future specialists, particularly in professionally oriented and foreign language disciplines [1; 2]. Professionally oriented competence is understood as an integrative personal and professional quality that combines domain specific knowledge, skills, and experience with the ability to apply them in real professional situations, communicate in professional discourse, and solve job related problems [1; 3].
Numerous studies note that this competence does not form spontaneously; rather, it requires specially designed pedagogical conditions that ensure the unity of motivation, content, methods, forms, and technologies of instruction [2–4]. In research on foreign language for specific purposes and professionally oriented training, authors highlight the importance of problem based tasks, practice oriented content, and e learning tools for the formation of foreign language professionally oriented competence [1; 5; 6]. However, in many educational programmes pedagogical conditions remain fragmented and are not considered as an integrated system [3; 4].
The purpose of this article is to theoretically substantiate and describe a set of pedagogical conditions that contribute to the effective development of professionally oriented competence of students in the process of studying professionally oriented disciplines. The research is based on analysis of psychological pedagogical literature, systematization of approaches to understanding pedagogical conditions, and generalization of teaching experience in higher education [3; 4; 7].
Professionally oriented competence may be considered a specific manifestation of professional competence that is directly connected with the content and tasks of a particular field of activity [2; 7]. It reflects not only the mastery of theoretical knowledge, but also the ability to use this knowledge to solve professional problems, to communicate with colleagues and clients, and to act in accordance with professional standards. In foreign language education, researchers define foreign language professionally oriented competence as readiness and ability to use a foreign language in professional communication and in situations related to the future specialty [1; 5; 6].
The structure of professionally oriented competence is usually described as multi component. It includes cognitive (knowledge of basic concepts, terminology, and technologies of the specialty), operational activity (skills and abilities to perform typical professional tasks), communicative (professional communication and interaction), and value motivational components (professional interests, motivation for self development) [2–4; 7]. In foreign language contexts, linguistic, speech, sociocultural, and strategic sub competences are distinguished, which are actualized in professionally significant situations [1; 5; 6].
An important methodological result of recent research is the understanding of professionally oriented competence as a dynamic formation that develops gradually, passing through a number of stages. Authors who study profession oriented communicative competence describe stages from initial orientation and imitation of professional models to independent use of professional language and problem solving in simulated and real situations [5; 6; 8]. This staging requires a corresponding design of pedagogical conditions at each level [3; 4].
The concept of “pedagogical conditions” is widely used to characterize circumstances that ensure the effectiveness of the educational process. Most researchers understand pedagogical conditions as a system of specially created circumstances, means, forms, and methods that provide a favourable educational environment for achieving planned learning outcomes [3; 4]. These conditions are not limited to external factors; they also include elements of the internal organization of the learning process and the nature of pedagogical interaction between teachers and students [7; 9; 10].
In studies devoted to the formation of professional or professionally oriented competence, pedagogical conditions are often grouped into several blocks. Among them are: motivational conditions (formation of professional motives and values), content related conditions (selection and structuring of professionally oriented content), technological conditions (use of active, interactive, and practice oriented methods), and organizational conditions (forms of training, educational environment, cooperation with employers) [3; 4; 7]. In research on e learning and foreign language professionally oriented competence, special attention is paid to conditions associated with the use of digital technologies and online resources [1; 5; 6].
On the basis of analysis of the literature and teaching experience, the following interrelated pedagogical conditions can be distinguished as particularly significant for the development of professionally oriented competence in higher education:
· practice oriented design of the content of professionally oriented disciplines;
· purposeful use of problem  and project based learning;
· integration of digital and e learning technologies;
· creation of an interactive educational environment and professional communication;
· development of students’ motivation and reflection in the learning process [2–4; 7].
One of the leading conditions for developing professionally oriented competence is the practice oriented nature of the content of professionally oriented disciplines. Educational material is selected and organized in such a way that it directly reflects real professional tasks, situations, and contexts [2;7;9]. In vocational and engineering education, researchers emphasize the importance of integrating professionally oriented and fundamental disciplines to ensure a close connection between theory and practice and to increase the relevance of learning [7; 9].
Practice oriented design presupposes the inclusion of case studies, situational tasks, project assignments, and authentic professional documents and texts into the content of courses. In foreign language professionally oriented training, this includes professional correspondence, technical documentation, reports, presentations, negotiations, and other genres typical for the speciality [1; 5; 6; 8]. The content should gradually complicate and expand, moving from basic professional terminology and standard situations to complex problem scenarios that require analysis, decision making, and creative application of knowledge [2; 7].
A significant aspect of this condition is cooperation with employers and professional communities when defining learning outcomes and selecting content. The involvement of practitioners helps to align educational tasks with real labour market requirements, which contributes to the relevance of professionally oriented competence for future employment [4; 7; 9]. Thus, practice oriented design provides the substantive basis for developing students’ readiness for professional activity.
A second key pedagogical condition is the systematic use of problem based and project based learning technologies. In the context of professionally oriented training, problem based learning (PBL) involves placing students in professionally relevant problem situations that do not have ready made solutions and require independent information search, teamwork, and application of interdisciplinary knowledge [1; 3; 11]. Research on foreign language professionally oriented competence shows that PBL significantly increases students’ ability to use professional language for analysis, argumentation, and decision making [1; 5; 6].
Project based learning complements PBL by focusing on the design and implementation of complex products that imitate real professional tasks: reports, design projects, business plans, technical solutions, and multimedia presentations [8; 9; 11]. Such projects allow students to pass through all stages of professional activity: from problem identification and planning to implementation and reflection on results [3; 4]. In the process of project work, students not only deepen subject knowledge, but also develop teamwork, leadership, and self organization skills [7; 9].
The combination of PBL and project based methods creates favourable conditions for the formation of all components of professionally oriented competence. Students learn to independently set learning goals, select resources, and evaluate their progress. The teacher’s role changes from a transmitter of information to a facilitator and consultant, which corresponds to modern approaches to learner centred and competence oriented education [1; 3; 11].
The third important condition is the integration of digital technologies and e learning tools into the educational process. In research on the development of foreign language professionally oriented competence of future economists and other specialists, authors emphasize the potential of e learning platforms, online courses, and digital resources for creating a rich professional environment and supporting individual trajectories of learning [5; 6; 12].
The use of learning management systems, video conferencing tools, online simulations, and interactive digital materials enables continuous access to professionally oriented content and communication with teachers and peers [5; 6]. Students can participate in virtual projects, online discussions, and remote collaboration that simulate real professional communication in global teams [6; 12]. Digital tools also support formative assessment through electronic quizzes, portfolios, and self assessment tasks [6; 12].
Digital technologies facilitate the implementation of blended and flipped learning models, where classroom time is devoted to solving professional problems and practicing communicative skills, while theoretical material is studied independently online. This increases the intensity of practical activity in class and contributes to the development of autonomy and responsibility for learning, which are important elements of professionally oriented competence [5; 6; 12].
A favourable interactive educational environment is another essential pedagogical condition. Effective development of professionally oriented competence requires active pedagogical interaction among students and between students and teachers, as well as systematic use of group forms of work [3; 4; 7]. An interactive environment is characterized by dialogue, cooperation, and support, which encourage the exchange of ideas, joint problem solving, and reflection on professional experience [9; 10].
In foreign language professionally oriented courses, such an environment is created through pair and group discussions, role plays, simulations of professional meetings, and debates on industry related issues [1; 5; 6; 8]. In professional and technical disciplines, interactive methods include business games, modelling of production situations, and collaborative design tasks [7; 9; 10]. These forms of work allow students to practice professional behaviour, communication, and decision making in a low risk environment before entering real workplaces [3; 4].
The teacher’s position in an interactive environment should be supportive and facilitative rather than purely controlling. Creating a climate of trust and respect encourages students to take initiative, express their opinions, and experiment with new approaches, which is critical for developing confidence in their professional abilities [9; 10]. Interaction with practitioners, employers, and experts can further enrich the educational environment and strengthen the professional orientation of learning [4; 7; 9].	
The last pedagogical condition is the purposeful development of students’ motivation and reflection related to their future profession. Sustainable formation of professional and professionally oriented competencies is impossible without stable internal motivation, interest in the chosen specialty, and readiness for continuous self development [3; 4; 7]. Therefore, teachers should systematically work on forming professional motives, values, and positive attitudes towards learning [9; 10].
Motivational support includes showing the practical significance of studied disciplines, demonstrating real cases of using knowledge in the workplace, involving students in professional events, and creating situations of success in solving professionally oriented tasks [4; 7; 9]. Providing students with opportunities for choice, self determination, and individualization of tasks also contributes to higher motivation and responsibility for learning outcomes [3; 7; 10].
Reflection is another crucial mechanism for developing professionally oriented competence. It allows students to analyse their learning experience, identify strengths and weaknesses, and plan further improvement. Reflection can be organized through reflective diaries, self assessment forms, feedback sessions, and portfolio preparation, where students collect evidence of their progress in mastering professional tasks and professional communication [1; 5; 6]. The teacher’s task is to create regular reflective situations and to guide students in the interpretation of their experiences [3; 4; 7].
Conclusion
The development of professionally oriented competence of students in higher education requires a system of interrelated pedagogical conditions, rather than isolated methodological techniques. On the basis of analysis of scientific literature and teaching practice, the article substantiates the following conditions as key: practice oriented design of the content of professionally oriented disciplines; systematic use of problem  and project based learning; integration of digital and e learning technologies; creation of an interactive educational environment that supports professional communication; and purposeful development of students’ motivation and reflection [1–4; 7; 9–12].
These conditions ensure the unity of motivational, cognitive, operational, and communicative components of professionally oriented competence and create a favourable environment for its gradual formation at different stages of training [2–4; 7]. Their implementation requires methodological readiness of teachers, administrative support from universities, and active cooperation with employers and professional communities [4; 7; 9]. Future research may focus on empirical testing of specific models of pedagogical conditions in different fields of training and on developing diagnostic tools to assess the level of students’ professionally oriented competence [3; 4; 7].
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